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Abstract 
 
With the motivation related to the use of eLearning and the creation of new programs dealt a number of authors. They rely on older and 
contemporary literature, dealing with motivation in general and some of its specific aspects in eLearning, in some cases in connection with 
constructivism. Foreign studies, particularly German, are based on the fact that it will be necessary to rethink the electronic form of teaching, 
revise completely general pedagogy and special didactics and from a new perspective to explain the function - even if yet to be isolated – of some 
central questions. These include the organization of the curriculum, exams, role of feedback, certain methods and of course the didactic function 
of motivation. 
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Introduction 
 
With the motivation related to the use of eLearning and the creation of new programs dealt a number of authors. 
They rely on older and contemporary literature, dealing with motivation in general and some of its specific aspects 
in eLearning, in some cases in connection with constructivism. 
This is the issue quite extensively and thoroughly prepared already in the context of older models of the teaching 
process, but it is also devoted lot of attention to it in connection with the electronic form of education. This form of 
learning is new, application of motivation in it requires new solutions. Some authors put it in contrast with the older 
opinions, others returned to them as to valid for eLearning. Foreign studies, particularly German, are based on the 
fact that it will be necessary to rethink the electronic form of teaching, revise completely general pedagogy and 
special didactics and from a new perspective to explain the function - even if yet to be isolated – of some central 
questions. These include the organization of the curriculum, exams, role of feedback, some still recognized didactic 
principles, certain methods and of course the didactic function of motivation.  
 
Motivation in on-line courses  
 
Relationship of older and newer opinions was formulated for example by authors Cocea and Weibelzahl as follows: 
It is important to be advised by opinions of classic theorists, it is essential not to bring their insight into the forms of 
electronic teaching. The article of this pair of authors, members of the National University of Ireland, is based on 
certain principles of constructivism, as they were modified in so called adapted projects. The center of attention is 
the learning individual. From its properties then those which require especially his inner motivation. In the first 
place they put his self-efficacy. Expression would be probably best interpreted as a personal fitness, as permanent, to 
individuals innate awareness and evaluating consideration of their own abilities. The suggested interpretation shall, 
however, be added by a note, that is to the extent of this "self-efficacy". Rarely holds true in general. For example, 
one who meets the signal with the regular German verbs in test, may rely on "self-efficacy" in 100 % in terms of 
irregular verbs, even by 20-30%. It is a different knowledge in a particular area of the same field. 
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This prerequisite associate known authors with other necessities. First again raises the learner. Regards to his self-
regulation (controlling the frequency and intensity of activities that, when applying personal fitness the teacher in 
the learning process must develop and use). Another assumption is no other characteristic of the individual, but is 
focused on him. This is called personalization. It is shown on the part of the author or authors of a new program by 
recognizing the learner as the most important part of learning process. From that logically follows like dual access to 
individuals in terms of motivation. They consider it to be an aim of motivation and submit him its elements from the 
outside, while the carrier of his internal motivation and especially on it in the next learning rely. Author pair Cocea, 
Weibelzahl followed motivation research in the new learning environment and file the problems that have occurred. 
it in ascribed to the fact that some studies have ceased to understand the educational process as a process derived 
from the cognitive model of learning and thus separated motivation from her cognitive concepts. Earlier they have 
traced three research directions, all carried out at the time of constituting the constructivist model of teaching and in 
many ways valid in its results so far: 
 
The important role plays in the process of learning the person who schedules it. He or she adds a practical teaching 
strategies and tactics, which he or she will be able to use, depending on how motivated the individual is himself in 
whose motivation will be the most important factors his efforts, confidence, and independence (autonomy). 
 
The direction is based on the basic properties of the individual for whom this time is considered attention, relation to 
the solved task, self-confidence and complacency, and to which the learning process will turn. Motivation will form 
during interaction with the system and the content of the curriculum. 
 
The direction derived from the cognitive model of learning that recognizes the importance of the two already 
mentioned characteristic of the individual (personal fitness, self-regulation) and marked by the targeted 
personalization on the part of an author. 
 
The concept of personal capability has been clarified yet as the belief of an individual that he is able to perform a 
certain task well at a certain level of difficulty. This course authors consider the most effective in the field of 
eLearning, authors understand it as a possible connector between cognitive and effective learning process. They 
believe that, in particular applying this model can create an appropriate framework for the learning curve. As an 
important factor, however, there also applies an individual's confidence as a factor influencing the quality of all the 
interactivity. The article offers the reader a series of comparisons based on earlier concepts and cognitive approach. 
At least one example: Before: the teacher must have a certain - what the wealthiest - repertoire of teaching activities. 
Now: student must consider the various possible consequences of his actions that are offered to him as a result of 
personalization applied. The authors show how exactly this cognitive approach suits the concept of eLearning as a 
process. The most important source of motivation they consider one's self-confidence. It affects frequency and 
variety of learning activities, and thus the result of the process. In other words, if the student has not succeeded in 
mastering eLearning course, then one of the reasons it's not that we had only little or poorly motivated him, but that 
he does not have its own sufficient motivation himself.  
 
I never met with direct criticism and a rejection of these views, but we can quote - although indirect - an essential 
critical attitude Genovese. Right on the first page of his study the author says that "it is unreasonable to expect that 
the internal (intrinsic) motivation is sufficient to motivate students in most of their higher scientific tasks." 
(Genovese, 2003). In his opinion, "many constructivists assume that intrinsic motivation is possible for all higher 
tasks." (Genovese, 2003). Author briefly reminds the essence of Piaget's theory and in concert with several 
psychologists, which he cites, explicitly states that the biggest Piaget's mistake was the characteristic of stages of 
formal operations up to the onset of adolescence.  
 
After this brief excursion into the U.S. I go over to a team of experts in Rostock, Germany. I choose them because 
their leader, prof. Tavangarian I stated in connection with the constructivist definition of eLearning. Relevant essay 
was published in the same year as the study of Eger (Tavangarian, 2003). It follows the opinions Constructivists. 
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Strongly emphasizes the need to assess eLearning as a pedagogical process and its call for solution of four problem 
areas, while in the first he has in mind primarily the creator of new courses: 
 
Possible theoretical form of support for programs creators. (From the context it follows that he has in mind 
particularly support from the teachers.) 
Possibility of optimal presentation of the curriculum. 
Possibilities and types of feedback 
Teacher participation in the program as a whole. In this respect, the study does not go into detail, but generally 
mentions some aspects of constructivism.  
 
He asks for a decisive shift away from economic aspects of motivation such as "speed and the amount of return of 
funds invested in the implementation of eLearning, regardless of meeting the needs and expectations of the learner." 
(In some of the local state with this aspect reminds usually abbreviated ROI, fortunately, in relation to companies, 
never with universities.) Even in terms of motivation, he asks for return to pedagogical principles proclaimed by 
promoters of constructivism.  
 
About four years later an extensive study R. Smith, Professor J. University of Washington. (Smith, 2007) was 
published . It acquaints the reader with the essence of teaching models and concepts of motivation in them. He 
writes about those which I have already mentioned, but also provides a new perspective on them, so I - from the 
point of viewof course briefly recall them:  
 
Keller’s model (attention, relation to the solved task, self-confidence, self-satisfaction) emphasizes the use of 
illustrations, graphics ever, variability of motivating elements (student gradually loses interest). Relationship to the 
task relies on the successful solution of past tasks, it is strengthened by the learning styles that suit the student, 
particularly for ongoing information about his progress. Self-confidence helps to create a positive expectation of 
success. Satisfaction should be accompanied by a feeling that the effort expended corresponds to the resulting 
degree. 
 
Wlodkovski's model is close to learning a language. It emphasizes the role played by motivation in the initial, 
middle and final stages of the teaching process. Model only deals with motivation and provides: to focus motivation 
in the beginning on attitudes and on the needs of the student, in the middle part to emphasize the role of efficiency 
and incentives, in the end, be based on the role of competencies and encourage the consolidation of learned content 
 
As important and interesting at the same time is considered a model of Moskinski from 2001. It takes into account 
analogous distribution of the process, completely new and very surprising is its starting point for the assessment and 
application of motivation. It considers the individual as an important factor. The individual then has either an active 
attitude to life in general, including learning, and thus has a strong internal motivation, or he is a passive individual, 
has not intrinsic motivation, and therefore needs a lot of motivating external elements. The author states many of 
their possibilities. He sees the solution in cooperation with all who participate in the creation of programs. 
 
Cognitivists theory based on personal fitness and ability to manage itself has an interesting concept of a feedback as 
relationship between performance and effort, luck, luck, task difficulty, ability, etc. Smith's position is somewhat 
surprising. After considering all the circumstances, she would prefer older models, valid even before the rise of 
internet. The complexity of the problems she sees in the fact that every individual has a different level of intrinsic 
motivation and reacts differently to elements of external motivation. This eLearning cannot capture and eliminate, at 
the same time has such a wide variety of effective motivational elements, as reported earlier models. 
 
In domestic literature we meet with a very interesting interpretation (Knihová, 2003). In the paper What is a "good 
course"? reader encounters a series of thought-provoking paragraphs, because according to the author a good course 
is one that motivates the student. Various options and specific ways of motivation are presented here in relation to 
the type of students as individuals. It is probably also due to the author's experience that the student sometimes 
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"works with the course, which is not really a motivating" (Knihová, 2003). If we read even this one paragraph, we 
have one of the principles of constructivism at your fingertips: knowledge is stored in our consciousness at the 
appropriate design, it does not accumulate in it haphazardly. With elements of constructivism we also meet in other 
papers. Let us compare for example: "Successful completion (of combined studies) depends mainly on the strong 
motivation and capacity for independent preparation of each individual student. Therefore, a great support for these 
students are well-prepared study materials, frequent activation and the possibility of continuous communication with 
teachers". (Milková, 2004). 
 
Our students, whose specialty is tourism management, affects motivation, how it is being considered by Štyrský 
(2007, p 449). He raises the question of what motivation students for bring the subject being studied from high 
school, and sees the situation as follows: "In their expectations either good experience of modern of geography spent 
in high school may occur or, (it is unfortunately often), a negative experience with such administration of geography 
that was too factual, without context, made with high demands on encyclopedic remember and sometimes literal 
reproduction. So boring subject worthy of early displacement from memory." However, a number of "motivational 
benefits", which states in connection with the study of the form of eLearning, would also apply to study any other 
way.  
 
Conclusion 
 
Full set of important possibilities and opportunities with incentive effects states in her article Bednaříková (2004). 
There should always be utilized contact with the teacher and other students, the program should have a sort of guide 
who would pointed out the importance of the application of each step, the most motivation would mediate academic 
text, it should be remembered also to individualize learning objectives.     
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